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Math and Test Anxiety in College Students
I. Introduction  
A. A student should be aware of the anxiety associated with mathematics test and how standardized test affects mathematical performance (Liew et al., 2014).
B. Inventions which can be used in overcoming of the negative emotions which are relevant to mathematics performance and mathematics anxiety (Brunyé et al., 2013).
C. Mathematical anxiety can be measured using some form of analysis since mathematics has become a compulsory subject everywhere (Bai et al., 2009).
II. Thesis: standardized test has influenced in the mathematics performance. Many students feat mathematic, and when it is standardized, fear gets in them, and they end up failing (Liew et al., 2014). Mathematics has always been involved in negative emotions which make them fail the test. Here we will look four inventions which will help in overcoming the negative emotions associated with mathematics (Brunyé et al., 2013). Measuring of mathematical anxiety also can be done. Here we will look at how we can measure this mathematical anxiety which leads to poor performance (Bai et al., 2009).
III. Avoidance temperament and social-evaluative threat in college students ‘math performance: a mediation model of math and test anxiety (Liew et al., 2014). 
A. The undergraduate students picked were (N= 184) from the big public universities. These students were assessed on behavioral inhibition and also temperamental fear. 
B. Were then given fifteen minutes to finish the standardized test after which the student’s score was recorded. The data that was recorded was about the evaluative threat and the performance of their mathematics. 
C. From the results, it was observed that avoidance temperament was tied to the social evaluative threat which leads to a low score to a standardized math test. It was also observed that the evaluative threat also affected both types of mathematics.
IV. Transition: It was concluded that students being affected by the anxiety in the test should be fevered to clinical procedures. Again, students are most probably affected by anxiety. Interventions which are targeted in stress and mood management should be presented to the students. By this, the students will be helped.
V. I am learning to relax: evaluating four brief inventions for overcoming the negative emotions accompanying math anxiety (Brunyé et al., 2013).
A. The participants were thirty-six who undergraduate students from Tufts University were. There were eighteen males and eighteen females, and they participated in monetary compensation. The participants were those who never took tobacco and also, they were not under any medication. Participants who were reported pregnant, or nursing, having swallowed pills and also those who have swallowed pills were excluded.  
B. There were practice session that were held in the laboratory and then after, they were taken for a separate test which amounted to six test totaling. They did the test at an interval of two days. The participants provided demographics during the practical sessions; they also finished the individual differences measure. The test sessions took place in the morning whereby twelve-hour water only fast followed.  
C. The items for the math test anxiety were summed so as to obtain the MERS. The overall Cronbach's in the sample was excellent (92)
VI. Transition: The United States National Mathematics Advisory Panel in the 2008 report, "development of promising inventions for reducing" math anxiety is what the panel recommended. 
VII. I measure Mathematics Anxiety: Psychometric Analysis of Dimensional Affective Scales (Bai et al., 2009).
A. The participants were totaling seventy-eight. They were all undergraduate students who came from different disciplines. The students were from a Midwest Community who voluntarily came and enrolled to participate in the mathematics contest. Those who joined were forty-two females and thirty-six males.  Sixty-four percent of the participants were of age eighteen and twenty-four while thirty-six percent were of age twenty-five and above.  
B. There was a fourteen-item questionnaire which comprised of paper and pencil. There was also a duplicated parallel item which accompanied the questionnaire. The time for the completion of the paper was ten minutes. In administering the instrument which included different classes and also a uniform instrument which was copies were administered. By following a standardized procedure, the questionnaire was presented to all participants.  
C. The internal consistency reliability. It was found that 91 was the Cronbach's alfa coefficient total scale. As the result show, they were better than the 72 which was reported Dew, 90 reported by Hackett and many more.
The parallel item consistency: it was found that the identical items, fifteen and item nine, which was used to measure response consistency had 87. This showed a pattern which was reasonable. 
VIII. Transition: It was found that the Mathematics Anxiety Scale had a very high internal consistency reliability. 
Conclusion 
To conclude, students tend to fear mathematics and also standardized testing. These students should be involved in many standardized exams to help them combat that fear. Also, people who deal with emotional problems should be available to deal with students with difficulties in mathematics. Mathematics anxiety should be measured so that we know  how to deal with the issue early in advance.  
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